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 Unit 2. 
 

Introduction 
The two articles for this unit address the idea of “racial profiling” in ways 
that are different than what you might be used to. “Racial profiling” is a 
term most often used to describe how police officers detain black or 
Latino citizens with no evidence that they may have committed a crime 
or violation. These articles broaden that narrow definition and ask us to 
examine the assumptions we make about people: in Nye’s case, the 
people often called “terrorists,” and in Ortiz Cofer’s case, Latinas. Nye 
describes both how Arab terrorists misunderstand the average American 
and how white Americans misunderstand Muslims. Judith Ortiz Cofer’s 
essay describes the cultural “clashes” that result from cultural 
misunderstanding and racial stereotyping. 
 
If you read Farewell to Manzanar this term, reading Naomi Shihab Nye’s 
fictional letter to “any would-be terrorists” might remind us of how 
Jeanne Wakatsuki felt about being misunderstood, in her case by 
Americans, who knew very little about Japanese motivations for allying 
with the Germans in WWII and even less about Japanese Americans’ 
reactions to the attack on Pearl Harbor. Cofer’s essay might remind you 
of how Jeanne struggled to balance white American and Japanese 
expectations of Asian and Asian-American women. 
 

Readings 
“To Any Would-Be Terrorists” by Naomi Shihab Nye  
pg. #169 of Mind Readings 
“The Myth of the Latin Woman” by Judith Ortiz 
pg. #45 of Mind Readings 

Comment [CME1]: To prepare for the Unit 2 
essay, students can read either Naomi Shihab 
Nye’s  “To  Any  Would-Be  Terrorists”  (level:  
easy)  or  Judith  Ortiz  Cofer’s  “The  Myth  of  the  
Latin  Woman”  (level:  middle)  or  both.    The  
two essay topics provided will help students 
connect the issues in Farewell to Manzanar to 
a more present-day context and thus to their 
own lives and learning.  Instructors can also 
write their own essay topic, drawing on one or 
both of the articles.  Since Essay 2 only 
requires that students synthesize one reading 
with their own experience or learning, 
however, you may approach this module in a 
few different ways: 
 

1)Have students do pre-reading, reading, 
and post-reading for both readings, but tell 
them that they will only be responsible for 
synthesizing one essay,  Houston’s  memoir,  
and their own life/learning into the essay.  
You can offer them both essay assignments 
(one drawing on Nye, the other on Cofer) 
and tell them to choose one.  
2)Choose the reading (Nye or Cofer) you are 
most interested in reading with the class.  
The students will only be responsible for 
synthesizing  that  essay,  Houston’s  memoir,  
and their own life/learning into the essay. 
3)Have the students do one or both readings 
and assign your own essay topic, asking that 
they synthesize one or both readings with 
their own life/learning. 
 

Each of you has your own level of expertise 
and your own preference in teaching synthesis, 
and you also know your own particular class 
and level (104 or 100B) best.  Choose the 
option that works best for you. 
 
The following are some ideas for pre-reading, 
reading, post-reading, pre-writing, writing, 
revising/editing, and reflecting after writing.  
The language describing each stage of the 
process is from the CSU ERWC (Expository 
Reading and Writing Curriculum) website, 
which you can access at 
http://writing.csusuccess.org/ and clicking on 
“Modules.”    More  ideas  for  each  stage  of  the  
reading and writing processes are also on this 
website. 

http://writing.csusuccess.org/
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First Reading Assignment: 
“To Any Would-Be Terrorists,” Naomi Shihab Nye (169) 

 
Pre-Reading 

 
Quickwrite 
Take five minutes to write as much as you can in response to the 
following questions. Your response should be at least half a handwritten 
page long. 
 
What do you know about the longstanding feud between Israel and 
Palestine? Based on what you know, what generalizations do people 
make about the conflict and about Israelis and Palestinians? Which 
generalizations do you think are correct and which do you suspect are 
unfounded, or incorrect? What generalizations about Americans do you 
think terrorists make or have made? Finally, do you think the word 
“terrorist” is an objective one, or is it biased towards one side of the 
conflict? 
 
Thinking About a Key Concept 
One of the key concepts of this unit is our tendency to make false 
assumptions about others, particularly people of races and cultures 
different than our own.  
 
Step 1:  
Your instructor will either speak with you about the social construction 
of race and racial inferiority or have you watch a small excerpt from PBS’ 
documentary Matters of Race. 
 
Step 2: 
Examine the following cartoons: one of an Irish terrorist and the other of 
his violent sister, an Irish domestic servant: 
 
http://picturinghistory.gc.cuny.edu/item.php?item_id=211 
 
http://www.georgetownbookshop.com/display2.asp?id=928 
 
Pick one of the cartoons and make a list of the ways in which the 
cartoonist represents the Irish unfairly. What characteristics (features, 
expression, pose) does the cartoonist exaggerate, and what is the effect? 
Be prepared to submit this list to your instructor and/or to discuss it in 
class. 

Comment [CME2]: “Getting  Ready  to  Read” 
As your students approach a reading 
assignment, engage them with the text through 
quickwrites, group discussions, brainstorming, 
or other exercises to achieve the following 
goals: 

Help your students make a connection 
between their own personal world and the 
world of the text. 
Help your students activate prior knowledge 

and experience related to the issues addressed 
in the text. 
Help your students share their knowledge 

and vocabulary relevant to the text. 
Help your students generate questions that 

anticipate what the text is about. 

Comment [CME3]: Before a class discussion 
or a reading, assign your students a five-minute 
quickwrite. Consider what they know about the 
topic and what they might think about it. You 
might ask them to volunteer to read their 
quickwrites or discuss them with a partner or 
in a group.  If the quickwrite ideas in the 
student handouts seem too specific, you can 
ask more open-ended questions like the 
following:  Do you think people often 
generalize about groups of people without 
knowing any of them personally?  If the 
group’s  race  is  different,  does  that  increase  
people’s  tendency  to  make  a  generalization?    
List a few examples of unfair generalizations 
about groups that you can think of. 

Comment [CME4]: This introduction of a 
key concept seeks to activate prior knowledge, 
provide background information and schema, 
motivate your students to become interested in 
the text, and capture their opinions or biases 
before reading.  The activity uses 19th century 
cartoons that racialize the Irish as savage 
inferiors to inspire students to engage in the 
hypothetical reframing of their own ethnic and 
racial identities as inferior and threatening.  
This role-play should inspire scenario 
discussions that put students in the shoes of 
racialized others.  It will also help students 
understand that racialization is not tied to 
color. 

Comment [CME5]: The Eric Liu sections of 
PBS’  documentary  Matters of Race (chapter 1, 
titled  “The  Divide”)  inform  this  pre-reading 
activity.  It can also be done without the 
documentary, though. The first section 
discusses the term “race”  and  how  it  is  socially  
constructed (parts of this section can be found 
online at 
http://www.pbs.org/mattersofrace/prog1.shtml 

http://picturinghistory.gc.cuny.edu/item.php?item_id=211
http://www.georgetownbookshop.com/display2.asp?id=928
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Step 3 (to be completed either in class or at home): 
Select a photo of yourself and frame or arrange it in a misleading way, 
the result being that you are represented as a threat to mainstream 
Anglo-American culture. Write a short paragraph to insert below the 
photo that describes you in racially stereotyped language. 
 
For example, you might place a photo of yourself on a “Wanted” poster 
and write a paragraph about what you are accused of and why you are 
so dangerous. Imagine the paragraph to be written by a fictional 
journalist, CIA agent, or immigration officer. (If you are working at home 
and want to get more creative, you might take an original photo of 
yourself in a certain kind of dress or in front of a building or scene that 
would make you appear more threatening. Or, you can use a program 
like Photoshop to create a similar effect. (Eric Liu did this to a photo of 
himself in Matters of Race.) 
 

Reading 
Read “To Any Would-Be Terrorists” by Naomi Shihab Nye (169) 
 
Surveying the Text: 
Begin by scanning the article. You will notice that it begins as a letter 
and then moves on to make four main points. Skim those points. You 
might also note that Nye says she is Palestinian-American on her father’s 
side and “American” on her mother’s side. Make observations, by reading 
the first page or so, about who the audience is and what tone Nye uses to 
address them. Think about how Nye closes the letter, encouraging people 
to connect with someone who is different and making references to “our 
family.” 
 
Asking a Guiding Question: 
Before you begin reading, ask yourself a guiding question, based on what 
you observed when you surveyed the text, that will focus your reading of 
the essay. (For example, you might ask: How will Nye argue to this group 
whose actions she despises but to whom she has an ethnic connection? 
What will she ask them to do, or reconsider? What tone will she use? 
How will she reveal her identity as an American, or tell the truth about 
the American personality? Will she shed any light on what Palestinians, 
or Arabs generally, are “really” like?) 

Comment [CME6]: A subsequent section of 
the documentary, in which Liu imagines how 
he could be constructed as racially alien and 
threatening based on the small amount of 
information in a photograph, is also useful.  It 
directly inspires Step 3 of the activity. Liu 
doctored a photograph of himself in front of a 
Chinese building to make him look different 
and potentially threatening.  (The photo is 
cropped to obscure his obviously American 
clothing and changed to a black and white 
photograph.)  If this activity is done in class, 
the instructor should provide scissors, art 
paper, and pens. 

Comment [CME7]: If the following photo 
was  “reframed”  for  this  assignment, the 
student paragraph might describe the subject as 
a  threat  to  national  security  and  include  “most  
wanted”  language  about  how  to  recognize  him  
and what crimes he has ostensibly committed. 
 

 
If  students  aren’t  sure  how  to  reframe  
themselves, they can ask their parents and 
grandparents about personal experiences or 
historical examples of discrimination against ...
Comment [CME8]: An alternate source to 
spark ideas would be Life magazine’s  “How  to  
Tell  the  Japs  from  the  Chinese,”  made  
available at 
http://www.english.uiuc.edu/maps/poets/a_f/fo
ster/lifemag.htm, 

Comment [CME9]: Nye is Palestinian-
American  on  her  father’s  side  and  “American”  
[this is all the biographies say—I assume the 
mother  is  white?]  on  her  mother’s  side.  She 
grew up in the U.S. but also spent some time 
living in Jerusalem as a child.  She wrote this 
letter in response to September 11. 

http://www.english.uiuc.edu/maps/poets/a_f/foster/lifemag.htm
http://www.english.uiuc.edu/maps/poets/a_f/foster/lifemag.htm
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Once you have a guiding question, read and annotate the article with 
that question in mind. As new questions occur to you, write them in the 
margin. 
 
 

Post-Reading 
Your instructor will put you into groups. Some groups will do Activity A 
and some groups will do Activity B. Be prepared to share your notes with 
the class as a whole. 
 
Activity A: 
Collaborate with your group to prepare a study guide for the article, 
summarizing Nye’s introductory ideas (expressed in the fictional letter) 
and then summarizing the four main points she makes afterwards. 
 
Activity B: 
Look up the word “intricate” in the dictionary and think about how Nye 
uses the word in the following sentence:  
 
“Because I am Arab-American, people always express these views to me 
and I am amazed how many understand the intricate situation and have 
strong, caring feelings for Arabs and Palestinians even when they don’t 
have to” (170). 
 
With your group, do a little computer research to help you create a 
graphic organizer representing the intricacies of Islam’s public image. For 
example, you might list violent actions that have been committed in the 
name of Islam on one side and information about the Sufi poet Rumi, 
about Mecca and the Hajji, about Khalid ibn al-Walid, and about Dr. 
Salma Jayyusi on the other. 
 

Comment [CME10]: Point 1:  Many 
Americans are aware of the injustices Palestine 
has  suffered  and  oppose  their  country’s  
policies on this matter.  In addition, violence 
like the bombing of the World Trade Center 
will never help the Palestinians. 
Point 2:  There are many ways to be human, 
and life would be horrible if everyone was 
Muslim or Christian or any one thing. 
Point 3:  Many Americans are peace-loving 
and  oppose  their  government’s  violence  abroad  
and discrimination at home.  She wonders how 
the Arabs who lived in the U.S. while plotting 
the  attacks  missed  Americans’  general  
kindness.   
Point 4:  Life is too short to engage in violence 
and to assume one speaks for God.  One must 
make connections across cultural divides. 
 

Comment [CME11]: For Activity B, 
students could also discuss a key concept in the 
Nye, namely the importance of bridging 
cultural divides. More than once in her essay, 
Nye brings up the importance of getting to 
know someone from another culture and 
reading the writings of another culture.  She 
even  wishes  that  everyone  could  have  “parents  
from  different  countries  or  ethnic  groups.”    
Students could discuss and then create a 
graphic organizer to represent how being 
biracial gives people a broader perspective, 
highlighting their own first- or second-hand 
experiences or predicting how the bi-racial 
children of Jeanne Wakatsuki Houston and 
James Houston gives the Houston children a 
broader perspective  on  the  world’s  conflicts. 

Comment [CME12]: A discussion of this 
word would also complement the photo 
activity  in  “Thinking  about  a  Key  Concept.”    
With her use of this word, Nye provides a 
contrast to the unfortunate assumption that the 
actions of a few tell the whole story of a whole 
people.  She forces us to think about how 
people’s  actions  are  overdetermined  by  a  large  
assortment of factors, including history, class, 
region, culture, religion, gender, and race.  We 
cannot judge people as inferior, as murderers, 
as anti-Arab, or as infidels based on the actions 
of a few; nor can we judge the actions of one 
person without taking into account all of these 
factors.  As Cofer suggests with her use of the 
word  “media-engendered,”  the  media  
encourages us to make these 
overgeneralizations and to ignore the 
intricacies  of  each  person’s,  each  culture’s  
situation. 
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Second Reading Assignment: 
“The Myth of the Latin Woman” by Judith Ortiz Cofer (45) 

 
Pre-Reading 

 
Making Predictions: 
Ask students to think about Cofer’s title, “The Myth of the Latin Woman.” 
What are some myths of Latinas that they can think of? Which myths do 
they think Cofer will address? A quick discussion in class or at home of 
the film West Side Story (1961), which Cofer references in the article, 
might help. If you are not able to watch the film, review the following 
short excerpts on YouTube, which exemplify the “mixed cultural signals” 
Latinas receive. 
 
“Maria” and West Side Story photo montage: 
http://www.youtube.com/watch?v=Tgy0uUTu8wc 
 
Rita Moreno as Anita in West Side Story: 
http://www.youtube.com/watch?v=4B1IjqiMQJ0 
 
Introducing Key Vocabulary: 
 
Step 1: 
Below are some words from “The Myth of the Latin Woman,” along with 
the numbers of the paragraphs in which they appear. For each 
vocabulary word, write its definition in your own words. Then, copy the 
sentence in which it appears in Cofer’s article. Finally, explain why the 
author’s use of that word is particularly appropriate, powerful, or 
stylistically effective, to the best of your ability.  
 
microcosm (2)   regale (10) 
coalesced (5)   deduce (11) 
firebrand (6)   media-engendered (12) 
innuendo (6))   appraising (13) 
provocatively (7)   entrée (14) 
impassioned (8)   perpetuated (14) 
     fervently (15) 
 
Step 2: 
Cofer also uses a number of Spanish words. If you don’t know the 
meanings of the words below, look them up and write the definitions 
alongside of the words in the article: 
 

Comment [CME13]: If  you’d  like  to  do  a  
quickwrite with students, questions might be: 
Do you think white Americans make 
generalizations about non-white women, or 
women of color?  About Asian women 
specificially?  Do you think the stereotype that 
some white men prefer Asian women as 
romantic  partners  because  they’re  exotic,  or  
docile, is true?  What does that stereotype 
assume about the women themselves?  What 
do you remember about Jeanne trying to fit 
into  Americans’  exotic  stereotype  of  Asian  
women?  Students might find the passages in 
Manzanar where Jeanne describes her choice 
of a dress for the homecoming ball and where 
she later chooses a very conservative dress and 
gets a different reaction from the crowd. 

Comment [CME14]: You might also have 
students  look  at  Soraida  Martinez’s  painting  
Puerto Rican Stereotype: The Way You See Me 
Without Looking At Me and read her 
explanation of its symbolism at 
http://www.soraida.com/prs.htm.  Does the 
painting capture the myths of Latinas 
successfully?  Are there other myths that it 
does not represent?  Does a quick scan of 
Cofer’s  article  confirm  that  she  will  address  
those stereotypes? ...
Comment [CME15]: These excerpts from 
the film exemplify the contrast between Maria 
and Anita.  The photo montage of Maria 
portrays her as the picture of innocence, an 
ideal candidate for assimilation into the white 
mainstream (all the more fitting because 
Natalie Wood is white).  The film clip of Anita 
and the sharks shows Rita Moreno at her sultry 
best—her sexy dress, sensual dancing, and 
more  “ethnic”  gestures  and  accent  mark  her  as  
very different than Maria, who is falling in ...
Comment [CME16]: Before your students 
start reading the text, assign several key words 
for them to look for as they read (See some 
suggestions  for  words  under  “Introducing  Key  
Concepts”  above.) Choosing key words and 
then reinforcing them throughout the reading 
process is an important activity for students at 
all proficiency levels. The following options 
are useful for introducing key vocabulary: 

Ask your students to create a vocabulary 
self-assessment chart, listing which words ...

Comment [CME17]: If students did not do 
the  photo  project  associated  with  “Introducing  
a  Key  Concept,”  above,  they  might  do  a photo 
collage of women, women of color, and/or 
Latina  women  and  discuss  the  word  “media-
engendered”  in  the  context  of  the  photos.    The  
Internet links referenced below would aid such 
a discussion. 

http://www.youtube.com/watch?v=Tgy0uUTu8wc
http://www.youtube.com/watch?v=4B1IjqiMQJ0
http://www.soraida.com/prs.htm
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casas (3)    machismo (7) 
bodega (3)    plaza (8)     
barrio (5)    Chicana (12) 
pueblo (7)    compañeras (14) 
 
Step 3: 
Finally, you might want to brush up on a few cultural references in the 
article. The following links will help you understand the cultural context 
from which Cofer writes: 
 
Marlo Thomas as That Girl: 
http://www.spike.com/video/that-girl-season-1/2719409 
 
Patti LuPone singing Evita’s “Don’t Cry for Me, Argentina,” by Andrew 
Lloyd Webber, at the 1980 Grammy Awards: 
 
http://www.youtube.com/watch?v=LYTIUgSokf0&feature=related 
 
“Mammy” from Gone with the Wind (1939): 
 
http://www.youtube.com/watch?v=92kLpKuRJfo 
 
Lupe Ontiveros on the Latina maid stereotype (click on the movie camera 
icon below the link to listen to the interview): 
http://www.npr.org/templates/story/story.php?storyId=102967047 
 

Reading 
Read “The Myth of the Latin Woman” by Judith Ortiz Cofer 
(45). 
 
As you read, create a dialogic journal. Fold a page of binder paper in half. 
On the left side of the page, copy passages that you find engaging, 
difficult, or unconvincing (think of the “strong/hard/weak lines” 
annotation you have done in the past). On the right side of the folded 
line, respond to each passage, either with further comments, questions, 
or experiences of your own. 
 
If you read Farewell to Manzanar with your class, respond to some of the 
Cofer passages with commentary on scenes in Manzanar that relate, 
whether Jeanne Wakatsuki’s experience as a young Asian girl parallel or 
contrast to Cofer’s.  
 

Comment [CME18]: This video is a little 
long, but you can fast forward to the bit where 
she sings the chorus.  Patti LuPone became 
synonymouse with Evita on Broadway, and the 
rude man in the hotel would have been 
thinking of this type of rendition.  Students 
may  have  seen  Madonna’s  Evita,  but  it  will  not  
really help them understand the image the man 
has in his head. 

http://www.spike.com/video/that-girl-season-1/2719409
http://www.youtube.com/watch?v=LYTIUgSokf0&feature=related
http://www.youtube.com/watch?v=92kLpKuRJfo
http://www.npr.org/templates/story/story.php?storyId=102967047
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Post-Reading 
 
Mapping the Organizational Structure 
Use descriptive outlining to map the organization of Cofer’s “Myth of the 
Latin Woman” by taking the following steps: 
 Draw a line across the page where the introduction ends. Is it after 

the first paragraph, or are there several introductory paragraphs? 
How do you know? 

 Draw a line across the page where the conclusion begins. Is it the last 
paragraph, or are there several concluding paragraphs? How do you 
know? 

 Be prepared to discuss in groups or as a class why the lines were 
drawn where they were. In this activity, thinking and reasoning about 
organizational structure is more important than agreeing on where 
the lines should be drawn. 

 Then, further divide the body of the text into sections by topics (what 
each section is about). 

 Write a short description of what each section is about, what it says 
about that topic, and the rhetorical function of the section (why the 
writer put it there). 

After this has been done, answer the following questions: 

 How does each section affect the reader? What is the writer trying to 
accomplish? 

 What does each section say? What is the content? 
 Which section is the most developed? 
 Which section is the least developed? Does it need more development? 
 Which section is the most persuasive? The least persuasive? 
 On the basis of your chart of the text, what do you think is the main 

argument? Is that argument explicit or implicit? 
 
 
Writing a Summary 
 
Map the organizational structure of the essay as described above and 
then, after writing a short description of what each section is about, write 
a summary.  Your instructor might also use the program’s Summary 
Assignment, which uses advice on the LPC’s Reading and Writing website 
(RAW), for your Post-Reading Assignment. 
  

Comment [CME19]: While the Cofer 
reading ostensibly speaks more of the cultural 
clashes that result from stereotypes of Latinas 
than of the importance of bridging cultural 
divides (a key concept referenced in my 
comment in the Nye post-reading section, 
above),  the  poem  “God’s  brown  daughters,”  
quoted at the end of the reading, suggests such 
a bridging.  Students might think about the 
rhetorical function of this poem in the article as 
a whole.  Does the line about Latinas 
“pray[ing]  in Spanish to an Anglo God/with a 
Jewish  heritage”  suggest  an  interior  meeting  of  
cultures that could be translated to exterior 
relationships? What would it take for the 
careless whites Cofer encounters to see her as 
herself, to learn more about her heritage and 
see her as an equal?  What with the advertising 
that depicts Latinas as sexually available, the 
cultural differences in how some Latinas dress, 
and the musicals like West Side Story and Evita 
that have created the social attitudes of a 
certain generation, how would whites reach 
out?  How could they at least treat people they 
don’t  know  with  respect?    (Cofer’s  answers:  by  
not assuming Latinas are domestics, but 
thinking of each Latina they encounter as 
someone’s  sister,  etc.)   
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Writing 
Essay Prompt 
Your instructor may assign one of the following prompts for Essay 2: 
 
1) Write an essay discussing the racism and misconceptions that 
Japanese-Americans, and the Wakatsukis in particular, were subjected 
to after the bombing of Pearl Harbor. When developing paragraphs to 
support your points, draw on specific moments in the text of Farewell to 
Manzanar and the Nye essay and reference your own life and learning. 
 
2) Write an essay discussing Jeanne’s decision to play on her exoticism 
to win the Homecoming Queen title OR a position on the white students’ 
treatment of her. When developing paragraphs to support your points, 
draw on specific moments in the text of Farewell to Manzanar and the 
Cofer essay and reference your own life and learning.  
 
3) “Racial profilers” draw on race, ethnicity, or national origin to make 
assumptions about individuals.  Write an essay discussing people’s 
tendency to racially profile Middle Easterners OR Latinas. When 
developing paragraphs to support your points, draw on specific moments 
in the Nye OR Cofer essay and reference your own life and learning. 
 
Your essay will be graded based on your use of the 
following essay elements:  
 The essay has a main point in response to the article. 

 Body paragraphs use PIE structure. 

 The essay summarizes the article(s)’s ideas successfully. 

 The essay has strong supporting examples from the student’s life and learning 
in the body paragraphs. 

 The essay uses correct paraphrases of the article. 

 The essay discusses quotations from the article(s) to support the main point. 

 Quotations are introduced and formatted correctly (using signal phrases, 
quotation marks, and page citations).  

 Sentences are generally clear and easy to follow.  

 The essay has a creative title.  

 The essay reflects proofreading (lacks typos, missing words, etc.). 
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Prewriting  

 
If you read Farewell to Manzanar as a class, your instructor will now 
prepare you to make connections between the Nye and Cofer readings 
and Wakatsuki Houston’s memoir. If you read another full-length work 
or will write an essay responding to the Nye and/or Cofer only, your 
instructor will provide you with an alternate essay prompt and prewriting 
exercise. 
 
Step 1: 
Freewriting, Reviewing, and Notetaking 
Begin by reading the two essay prompts in the “Writing” section above. 
Spend a few minutes freewriting on each prompt, talking to yourself 
about how you might approach it if you chose to respond to it. Then, 
review your Manzanar notes, assignments, and critical thinking 
questions to remind yourself of how the memoir connects to Nye’s and 
Cofer’s ideas. Make notes on a separate piece of paper as you go—scenes 
in Manzanar that are useful, ideas from your notes, critical thinking 
questions that are helpful—whatever you want to remember later when 
writing your essay.  
 
Step 2: 
Thinking Critically, Sharing, and Further Notetaking  
Decide which essay prompt you will respond to. Your instructor will put 
you in small discussion groups based on the prompt you have chosen. 
Share connections between either the Houston and Nye or the Houston 
and Cofer, particularly as drawn from the dialogic journal you did as you 
read the article and from the notes you made as you reviewed your 
Manzanar class materials. (If you will be using the Nye reading, you 
might work as a group on dialogic journals to help you synthesize her 
ideas with Manzanar—see p. 8 of this packet.)  Talk with your fellow 
group members about how the Nye and or the Cofer articles helped you 
understand what happened to the Wakatsuki family, and which quotes 
from the articles would best complement your essay. 
 
Step 3:  
Brainstorming and Creating a Working Thesis 
Based on the feedback from your discussion group, brainstorm a list of 
ideas you would like to explore in your essay. After reviewing the ideas in 
your list, choose one and turn it into a working thesis that responds to 
the prompt and makes a claim.  
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The RAW site has some helpful advice to help you write a thesis that 
makes a claim.  A thesis should combine an observation with analysis of 
it.  What is the difference? 
 
observation evidence, factual information, or a judgment your 

audience will agree with easily 
analysis your argument or opinion about the observation, 

something your audience might not agree with 
 
Your thesis should combine the two, following this formula: 
 

thesis = observation + analysis 
 

Example theses for Essay 2: 
 
After her family’s release from camp, Jeanne struggles with racism not 
only because it limits her opportunities, but also because it makes her 
feel invisible. 
 
Jeanne uses her racial difference to win the Carnival Queen contest, but 
she realizes the students who voted for her don’t accept her as herself. 
 
The racial profiling of Middle Eastern people has as much to do with 
American misunderstanding of Islam as with racism. 
 
All these theses make claims that are debatable and can be supported in 
your essay with multiple examples from your reading or the unit 
materials. 
 
Step 4: 
Outlining and Documentation: 
Using a P.I.E. outline, begin to organize your thoughts. An outline allows 
you to experiment with points, find helpful support, and test out analysis 
of that evidence in informal language. Each section of your developing 
essay should start with a point that proves your thesis’ claim, so 
experiment with assertions you might want to make about the story or 
article or your life, about the main character’s actions or motivation, or 
about the main ideas or themes introduced by the author. Then think 
about what quotes from the text, life experience, or other information you 
have will support that point. Finally, think of ways you can explain 
what’s interesting or complicated about that evidence and how it proves 
your paragraph’s point.  
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When choosing the content and order of your paragraphs, keep in mind 
that you want to “synthesize” your discussion of the memoir, the article, 
and your life experience or learning as best you can. While devoting a 
separate paragraph to each “text” is acceptable, making connections 
between texts within paragraphs is even better.  
 
Sample P.I.E. Outline (responding to prompt #2): 
 
Thesis: Jeanne uses her racial difference to win the Carnival Queen 
contest, but she realizes the students who voted for her don’t accept her 
as herself. 
 
Introduction 
 
1st P:  Explain why I think she ran for carnival queen 
I: feeling invisible (163), nightmare of white homecoming queen with 
boyfriends (171-72) 
E: maybe she thought that running for queen at her new school would 
make her popular, visible. 
 
2nd P: Point out that once she was selected as contestant, she chose to 
dress in a Japanese way to stand out. 
I: quote about not wanting to look like a “bobbysoxer” or too “Japanese-
y” (173) 
E: think more about why she chose that outfit—she says earlier that she 
didn’t understand then that Asian girls “fascinate” white boys, but just 
knew it would work? 
 
3rd P: Connect to Cofer, making a point about “mixed cultural signals” 
that women of color experience. 
I: quote about “ornate” jewelry (46) or white men’s assumptions that 
jewelry and tight skirts a “come-on” (47) 
E: Analyze how Jeanne responded to these mixed cultural signals—she 
tried to give everyone what they wanted but pleased no one? 
 
4th P: Make a point about the cultural misunderstandings I experienced 
in high school. 
I: Experience with that guy I went to the prom with—reminded me of 
Cofer’s experience after her first dance. 
E: Think more about what I expected out of the date, what he expected, 
and how that was shaped by cross-cultural misunderstanding, false 
expectations.  
 
Conclusion 
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Once you’re ready to write a draft of your essay, adopt a more formal 
tone, write an introduction, and craft your outline paragraphs into 
smoother PIE paragraphs. As you move from outline to rough draft, 
insert signal phrases that introduce the quotes you are using and insert 
the page numbers you found when doing your outline. 
 
Below is a paragraph that resulted from outline paragraph 3:  
 
P: Jeanne was certainly responding to what Judith Ortiz Cofer, a Latina 
writer, has called “mixed cultural signals” (47). I: Cofer provides an 
example of this when she explains how her Puerto Rican culture 
celebrated bright colors and “ornate” jewelry, which were seen as gaudy 
or inappropriate by native born Americans (46-47). E: Unfortunately, 
Jeanne’s attempt to find a compromise between the two cultures resulted 
in a win of contest, but also in disapproval from both her Japanese 
parents and the high school girls and their parents. 
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Post Essay Reflection 
 

Name  Instructor 
 
Answer the following questions about the essay that you are about to 
turn in. You may look back at your essay to help you answer the 
questions.  
 
1. Which aspect of your essay did you do the best on (for example, 
the introduction, the conclusion, an example or discussion of a quote)? 
What made that example so successful?  
 
 
 
 
 
 
 
 
 
 
 
 
 
2. Which aspect of your essay do you think could use some 
improvement? How might you improve it if you had a chance to revise 
this essay?  
 
 
 
 
 
 
 
 
 
 
 
 
Due Date___________ Unit 2 Post Essay Reflection (10 points)    

A 10-9  B 8  C 7  D 6  F 5-0 
 Points Assigned:                                     Initials: 
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3. Which class assignments or activities helped you the most in 
preparing for this essay?  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 4. What lessons did you learn about your essay-writing process? What 
will you do the same or differently for essays in the future?  
 
  
  

 
 



Las Positas College  English 104 
Racial Profiling Unit 2  
 

English 104 Unit 2 Racial Profiling Student Handouts 
8/11/11  page 15 

Unit 2 
Essay 

 

Name  Instructor 

Your instructor will assign an essay. Your essay should meet the 
following goals: 

 The essay has a main point in response to the article. 

 Body paragraphs use PIE structure. 

 The essay summarizes the article(s)’s ideas successfully. 

 The essay has strong supporting examples from the student’s life 
and learning in the body paragraphs. 

 The essay uses correct paraphrases of the article. 

 The essay discusses quotations from the article(s) to support the 
main point. 

 Quotations are introduced and formatted correctly (using signal 
phrases, quotation marks, and page citations).  

 Sentences are generally clear and easy to follow.  

 The essay has a creative title.  

 The essay reflects proofreading (lacks typos, missing words, etc.). 

Format Directions: Type your essay. Print on one side of the paper only. 
Double-space your typing. Leave one-inch margins on each side of the text. 
Create your title, placing it in the center of the top of your page with 2 spaces 
between it and the text. 

 

 

 
Due Date___________ Unit 2 Essay Total Possible: 100 points 

A 130-117 B 116-104 C 103-91 D 90-78 F 89-0 
Please Re-write: 
Date: Initials: 

Date Recorded  Initials 
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 Unit 2 Essay 
Peer Review 

 

Name  Instructor 
 
The following are the categories that your teacher will mainly be 
commenting on to evaluate this essay. Please rate each area on a scale 
from 1-5. Then answer the questions below regarding your responses.  
 
5 = excellent   2 = needs improvement  
4 = good    1 = not completed   
3 = satisfactory  
 
_____ The essay has a main point in response to the article(s).  

_____ Body paragraphs use PIE structure.  

_____ The essay summarizes the article(s)’s and book’s ideas successfully. 

_____ The essay has strong supporting examples from the student’s life 

and learning in the body paragraphs.  

_____ The essay uses correct paraphrases of the article(s) and book.  

_____ The essay discusses quotations from the article(s) and book to support 

the main point.  

_____ Quotations are introduced and formatted correctly (using signal phrases,  

quotation marks, and page citations).  

_____ Sentences are generally clear and easy to follow.  

_____ The essay has a creative title.  

_____ The essay reflects proofreading.  

 
1. What area of the checklist did you rate as strongest? (If you have a tie, 
pick whichever you felt was strongest.) Explain what made that aspect 
strong.  
 
 
 
 
Due Date___________ Unit 2 Peer Review (10 points)    

A 10-9  B 8  C 7  D 6  F 5-0 
 Points Assigned:                                     Initials: 
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2. What ideas or examples did you find most interesting in the essay? 
Explain why they were interesting.  
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Which item from the checklist did you rate as the least strong? (If you 
have a tie, pick whichever you feel most needed improvement.) How 
should your classmate go about revising this area?  
 
 
 
 
 
 
 
 
 
 
 
 
4. What other areas would you recommend for your classmate to revise? 
How so?  
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Unit 2 Essay 
Peer Review 

 

Name  Instructor 
 
The following are the categories that your teacher will mainly be 
commenting on to evaluate this essay. Please rate each area on a scale 
from 1-5. Then answer the questions below regarding your responses.  
 
5 = excellent   2 = needs improvement  
4 = good    1 = not completed   
3 = satisfactory  
 
_____ The essay has a main point in response to the article(s).  

_____ Body paragraphs use PIE structure.  

_____ The essay summarizes the article(s)’s and book’s ideas successfully. 

_____ The essay has strong supporting examples from the student’s life 

and learning in the body paragraphs.  

_____ The essay uses correct paraphrases of the article(s) and book.  

_____ The essay discusses quotations from the article(s) and book to support 

the main point.  

_____ Quotations are introduced and formatted correctly (using signal phrases,  

quotation marks, and page citations).  

_____ Sentences are generally clear and easy to follow.  

_____ The essay has a creative title.  

_____ The essay reflects proofreading.  

 
1. What area of the checklist did you rate as strongest? (If you have a tie, 
pick whichever you felt was strongest.) Explain what made that aspect 
strong.  
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2. What ideas or examples did you find most interesting in the essay? 
Explain why they were interesting.  
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Which item from the checklist did you rate as the least strong? (If you 
have a tie, pick whichever you feel most needed improvement.) How 
should your classmate go about revising this area?  
 
 
 
 
 
 
 
 
 
 
 
 
4. What other areas would you recommend for your classmate to revise? 
How so?  
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Revising and Editing 

 
After collecting the peer editing assignment for your essay, revise and 
edit your essay to address their suggestions. You should also make sure 
that your final essay draft addresses each goal on the Essay 2 cover 
sheet.  
 
 


