
New Data Tool Released

A new online tool gives California community colleges easy access to data on how many students make it 
through their English, ESL, Reading, and Math sequences. Students are tracked from their first enrollment in a 
basic skills subject and followed for all subsequent enrollments in that subject. 

The tool spotlights the fundamental problem with multi-level developmental sequences: the lower a student 
starts, the lower their completion of transferable courses in English and math. This is the problem the California 
Acceleration Project is working to address.

The Basic Skills Cohort Tracker was developed through a collaboration of 3CSN, the California Acceleration 
Project, the RP Group, and the state Chancellor’s office. For a link to the tool, along with guidelines and a 
webinar on using it: http://cap.3csn.org
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“But correlation is not causation. You can’t say it’s because of the accelerated 
course that students are doing so much better. The accelerated group must 
be more skilled, more motivated, more confident…”

Chabot College’s accelerated course is now taken by a majority of 
developmental students, not a select few. In fall 1997, just 21% of entry-level 
english sections were accelerated; in fall 2011, 75% were accelerated. As 
course offerings have shifted -- and the accelerated group has become, 
presumably, less uniquely skilled, motivated, confident, etc. -- student 
outcomes have remained consistent. 

Accelerated english at Chabot College: A Synthesis of Key Findings
A new report brings together findings of several 
inquiries into Chabot College’s longstanding 
accelerated developmental course – a 4-unit, 
integrated reading and writing class one level below 

college English, with no minimum placement score. 
Students who don’t qualify for English 1A can choose 
the accelerated course or a 2-semester, 8-unit 
sequence.

Report Released

How many developmental students go on to complete college english?
Over the last decade, accelerated students have completed college English at significantly higher 
rates than students who start in the longer sequence.

Completion of english 1A within 3 Years

N = 1,605 accelerated students; 1,996 non-accelerated students.

Data from the Basic Skills Cohort Tracker, Data Mart, California Community Colleges Chancellor’s Office. Students were 
followed for three years from their first enrollment in a developmental English course (English 101A or 102) and tracked for all 
subsequent enrollments in English. Completion rates include students who passed 1A at any point within the timeframe (first 
attempts and repeats).
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California Acceleration Project 
Principles for Redesigning Developmental Education

1. Increasing completion of college-level English and 
math requires shorter developmental pathways 
and broader access to college-level courses

2. Community colleges must reduce our reliance on 
high-stakes placement tests

3. Streamlined developmental curricula should reflect 
three key principles:

 » Backwards design from college-level courses

 » Just-in-time remediation

 » Intentional support for students’ affective needs

These principles are discussed in more detail in Katie 
Hern’s article “Acceleration across California,” in the 
May/June 2012 issue of Change magazine.

more Colleges Join the California Acceleration Project
This year, another group of colleges from across the 
state applied to be part of our extended professional 
development program for faculty piloting new 

accelerated courses. The Community of Practice now 
includes 29 colleges, 6 of them offering accelerated 
English and pre-statistics courses.

“The willingness on everyone’s part to open up, to share their best practices, their failures 
— it makes me feel less alone in my little classroom environment.”

- Kim Orlijan, Fullerton College English Instructor
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Community of Practice in Acceleration
Several colleges from the 2011-12 Community of 
Practice have moved from initial accelerated pilots to 
extensive curricular change. And they did so without 
compromising student access. When they eliminated 
the lower levels of their sequences, they adjusted 
their placement scores so that low-scoring students 
would have access to higher levels. 

Imperial Valley College
Imperial Valley College has reduced their English 
sequence from four levels below transfer to two.

Yuba College
Yuba College’s English department has reduced 
their developmental sequence from four levels 
below transfer to two and integrated reading and 
writing in the new curriculum. All full-time faculty 
have committed to teach the new course two levels 
below, and they are working together to develop the 
curriculum, with twice monthly meetings to support 
faculty through the change. 

College of the Canyons
College of the Canyons started with 11 sections of 
their new accelerated pre-statistics course in spring 
2012, including an extra-accelerated version in which 
students complete the pre-stats and statistics courses 
in one semester. They plan to offer 5 pre-stats sections 
this summer and 28 sections in the coming year. 

Santa monica College
Until last fall, a student in Santa Monica College’s 
English sequence might have to take 18-21 units in 
developmental reading and writing. According to 
the Basic Skills Cohort Tracker, 791 students started 
four levels below Santa Monica’s college English 
course in Fall 2008; three years later, just 128 had 
completed the first college course (16%). Last year, 
Santa Monica began piloting accelerated courses 
that contextualize reading and writing to reduce 
the remedial pathway to two levels and 10-12 
units. By next year, the college will expand from 19 
accelerated sections to 60.  They plan to completely 
eliminate the previous curriculum by Spring 2013.

Scaling Up

College of the Canyons 
pre-stats faculty wearing 
their honey badger 
team shirts. left to right: 
evelyn Ngo, Dustin Silva, 
Ambika Silva, matt 
Teachout, and Kathy 
Kubo. Not in the photo: 
Joe Gerda. (The honey 
badger is the unofficial 
mascot of the California 
Acceleration Project 
-- sometimes you have 
to fight for what matters. 
See “honey badger” on 
YouTube.)



“This looks like professional development, but this is changing people’s lives through changing 
curriculum and making us better teachers.”

-Matt Teachout, College of the Canyons Math Instructor

Yuba College’s Francesca Hulin (left) works 
with Cuyamaca College’s Terrie Nichols at the 
January 2012 meeting of the Community of 
Practice in Acceleration

CAP Leaders Myra Snell (left) and Katie Hern 
(right) at the September 2011 meeting of the 
Community of Practice in Acceleration

At the January 2012 meeting of the Community of Practice in Acceleration. Left row: Rogelio Ruiz of 
Riverside City College. Center row, top to bottom: Joshua Scott and Melissa Reeve of Solano College, 
Terrie Nichols of Cuyamaca College. Right row: Linda Collins, Executive Director of LearningWorks.

http://3csn.org/developmental-sequences


Path Cleared for Accelerated Pre-Statistics Courses
uC Transfer Articulation No longer a Barrier
One of the biggest obstacles in the effort 
to accelerate and redesign developmental 
mathematics has been cleared.

Despite the promise of models like Los Medanos 
College’s Path2Stats, many community colleges have 
been reluctant to develop accelerated pre-statistics 
courses out of a concern that they will lose transfer 
articulation of their statistics courses. 

The University of California requires “intermediate 
algebra or the equivalent” as a pre-requisite for any 
transferable math course, and Los Medanos was 
the first community college to use the policy’s “or 
equivalent” language to offer an accelerated pre-
statistics course in lieu of the algebra sequence. 

Fifteen early initiator colleges are being supported by 
the California Acceleration Project to offer their own 
pre-statistics courses, but others have adopted  
a wait-and-see attitude until it was clear that UC 
would accept this approach.

Clarity came in April with an announcement from 
the UC Office of the President. Monica Lin, Associate 
Director of Undergraduate Admissions, Articulation, 
and Eligibility, communicated that UC will recognize 
the one-semester Path2Stats course as equivalent  
to intermediate algebra as a pre-requisite for  
transfer-level statistics. 

Lin further clarified that purview for determining 
equivalency in developmental courses lies with 
community college faculty. Los Medanos has 
offered the pre-stats course since 2009. At that time 
the course was evaluated by the college’s math 
department and curriculum committee and deemed 
equivalent to intermediate algebra in depth, scope 
and rigor of learning outcomes.

In an email to CAP leaders Katie Hern and Myra Snell, 
Lin wrote, “We are encouraged by your reports of 
the success that the California Acceleration Project 
has seen thus far, and hope your expanding efforts 
will continue to support students in their educational 
pursuits at the CCCs and UC.”

“The community college system urgently needs 
reforms like Path2Stats,” says Hern. “We are thrilled 
with the precedent set by the resolution of this issue.”

Path Cleared

Nationwide, more than 90% of community college students who are placed 3-4 levels 
below college math do not complete a college math course.

In California, more than half of Black and latino community college students are 
placed 3-4 levels below college math.

For more information and guidelines for 
determining equivalency in an accelerated 
pre-statistics course, go to http://cap.3csn.org. 
(On the “What’s New” page, “UC Articulation 
Issue Resolved for Los Medanos’ Path2Stats.”)

http://cap.3csn.org/2012/04/12/uc-articulation-issue-resolved/


Path2Stats at los medanos College
Offered since 2009, Path2Stats is intended for students 
who will take statistics to fulfill their college math 
requirement – typically those in majors outside 
the science, technology, engineering, math, and 
business fields. 

Rather than enrolling in the standard 3-4 semester 
remedial arithmetic/algebra pipeline, Los Medanos 
students can take this open-access, 6-unit course 
and then move directly to transfer-level statistics. 

Path2Stats was developed in response to two 
problems facing community colleges nationwide: 1) 
the widely acknowledged curricular misalignment 
between the remedial algebra sequence and 
statistics, and 2) staggeringly low completion rates 
among students placed in remedial mathematics.  

Among students in the first three cohorts of 
Path2Stats, completion of college-level math has 
increased dramatically.

“The numbers are still small,” says Path2Stats creator Myra Snell. “But they provide proof 
of concept. The canary has gone into the mine and come out just fine.”

Student placement in traditional Math 
sequence

Traditional Path: % of students 
who successfully complete any 
college-level math course (in 
three years)

Path2Stats: % of students 
from pre-stats course who 
successfully complete statistics 
(in one year)

Transfer-level 100% (3 of 3)

Intermediate Algebra 33% (215 of 651) 82% (18 of 22)

Elementary Algebra 17% (102 of 598) 78% (25 of 32)

Pre-algebra or Arithmetic 9% (45 of 507) 38% (21 of 55)

Unknown Placement 57% (4 of 7)

Overall Completion Rate 21% (362 of 1756) 60% (71 of 119)

los medanos College
Completion of Transferable math Requirement

A student in Path2Stats at Los 
Medanos College works on a 
problem involving box plots 
and standard deviation

http://3csn.org/developmental-sequences


California Acceleration Project: Recommendations for Policy makers
Katie Hern Speaks to National Association of Latino Elected Officials 
march 9, 2012 | San Jose, California
In a speech at the California Statewide Policy Institute 
on Higher Education Success and Completion, 
Katie Hern demonstrated that long remedial course 
sequences in English and Math are responsible for 
weeding out huge numbers of students at the very 
front door of the community college system. She also 
showed that students of color are disproportionately 
impacted by this system, because they are much 
more likely to be placed into its lowest levels. 

Hern urged the group to pursue a 5-point agenda:

1. Set a statewide policy directive that limits the 
amount of time students spend in remediation;

2. Incentivize colleges to develop accelerated 
pathways in Reading/Writing, ESL, and Math;

3. Fund professional development to train faculty to 
develop and teach in new accelerated models;

4. Maintain a commitment to access while 
increasing completion – cut the lower levels of 
remedial sequences, not the students unlucky 
enough to be placed there;

5. Reject solutions focusing on the need for 
more and better placement testing, including 
“diagnostic testing.”

She also urged policy makers to dismantle one of the 
lynchpins that hold up the current system: the use of 
standardized placement testing to track students into 
multi-level remedial sequences.

A video of the speech is available at 
http://cap.3csn.org/why-acceleration 

Policy Recommendations

Slide from 
Katie Hern’s 
presentation 
to the National 
Association for 
latino elected 
Officials

http://cap.3csn.org/2012/03/22/hern-speech-to-naleo/


one legislator’s Response
California Assembly member Roger Hernandez  
Chair of the Select Committee on Post-Secondary Access and matriculation
Assembly member Roger Hernandez has personally 
experienced the community college system’s multi-
layered sequence of remedial mathematics. 

In an interview with journalist Hannah Douglas 
after Katie Hern’s NALEO speech, Hernandez said 
that when he was a California community college 
student, he took the standardized math placement 
test and was placed into elementary algebra, two 
levels below transferable math. He took the first class 
and passed, but he realized that taking the next 
remedial course – intermediate algebra – would 
have delayed his upcoming transfer to the University 
of California. 

Hernandez petitioned the dean of mathematics to 
let him skip intermediate algebra and go directly 
into the transferable statistics course. When the dean 
refused, Hernandez appealed to the president of the 
college. “I told him I was going into political science, 
a social science. I wasn’t going to need high-level 
algebra and trigonometry.” The president overruled 
the math dean and allowed Hernandez to enroll in 
statistics. 

“At the end of the course, I ended up with 104%, the 
highest score in the class,” he says. “And I was able 
to readily – on time – transfer on to my upper-division 
political science work at UC Riverside.”

“It’s got to be very disheartening for students to be asked to remediate three to four math 
classes that would not be necessary in the field of their choice, their career path.”

- California Assembly Member Roger Hernandez
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The Cuyamaca Stats Academy
Just two classes and you’re done with math 
for your 2-year degree at Cuyamaca College 
and many 4-year degrees at most universities!

math 96 Preparation for elementary 
Statistics & math 160 elementary Statistics
A new approach designed for students 
who do NOT plan to major in math, science, 
engineering, or business. 

For more information visit 
http://www.cuyamaca.edu/
terrie.nichols/statsAcademy/
statAcadAdd.html

Flyer for accelerated statistics path

http://3csn.org/developmental-sequences
http://www.cuyamaca.edu/terrie.nichols/statsAcademy/statAcadAdd.html
http://www.cuyamaca.edu/terrie.nichols/statsAcademy/statAcadAdd.html
http://www.cuyamaca.edu/terrie.nichols/statsAcademy/statAcadAdd.html


online Resources for Colleges Implementing Acceleration
http://cap.3csn.org
The California Acceleration Project has a new 
website, with resources for colleges at all phases of 
redesigning their developmental sequences:

• Videos, articles, and links to help community 
college faculty and leaders make the case for 
acceleration on their campuses

• Access to local pipeline data through the Basic 
Skills Cohort Tracker

• Sample course outlines, videos, and class 
materials to support faculty to develop and teach 
accelerated courses

• Magazine-style “Spotlight” articles featuring 
colleges that have implemented acceleration

• Videos of students and faculty talking about their 
experience with acceleration

Online Resources

http://cap.3csn.org


Highlights from the “What’s New” Page
http://cap.3csn.org
•	 Colleges Misassign Many to Remedial Classes

 » “Two new studies from the Community 
College Research Center at Columbia 
University’s Teachers College have found that 
community colleges unnecessarily place tens 
of thousands of entering students in remedial 
classes — and that their placement decisions 
would be just as good if they relied on high 
school grade-point averages instead of 
standardized placement tests.”  
– New York Times, February 28, 2012

•	 Classroom Activity: Academic Speed Dating

 » Video of Yuba College’s Shawn Frederking 
sharing a classroom activity in which students 
work in rapidly shifting pairs to process key 
ideas from the assigned reading. Through it, 
students not only get a deeper understanding 
of the text, they also get lots of practice using 
the conventions of academic writing. And 
it happens in a low-stakes, fun atmosphere 
that gives the teacher rich information about 
where students are in their learning.

•	 Butte College Instructors Collaborate to Make 
Acceleration their Own

 » Spotlight article on how two faculty 
members adapted approaches from  
CAP’s Community of Practice during their first 
semester of teaching an  accelerated reading 
and writing course.

•	 Video: Students Rave about New Pre-Statistics 
Course at City College of San Francisco 

•	 Assignment Flow and Being a Border Collie in 
Accelerated English

 » Spotlight article on the classroom of Chabot 
College’s Stephanie Zappa and how she 
uses the nonfiction books Zeitoun and Project 
Censored. Zappa describes herself as a 
“border collie instructor.” If she sees students 
going off track, she will route them back on 
assignment and keep them moving ahead 
as a pack:  “nipping (with love) at their heels 
if they seem to be struggling, losing focus, 
or checking out. Emailing, conferencing, 
checking in during class, following up on 
weak assignments.”

“What am I offering to my students? And, as a system, what are we offering? If we see that 
the system is failing, then we ourselves are not offering anything more than the system.”

- Jenny Freidenreich, Math Instructor, Diablo Valley College

http://cap.3csn.org
http://3csn.org/developmental-sequences


203 students started three levels below college 
English in Fall 2007. Three years later, 32 of them 
had passed a transferable English course. Note: The 

“Enrollment” column reflects repeated attempts at a 
given level (e.g. the 203 students who started three 
levels below attempted that course 244 times).

From Data to Action: Spotlight on Curricular Transformation

When Citrus College presented this change at a 
3CSN regional acceleration workshop in Spring 
2011, they electrified the packed room of Southern 
California faculty. The workshop had begun with a 
discussion of the need to shorten remedial pathways 
in English and math and eliminate the exit points 
where students are lost. Now here was a college that 
had done just that, in a bigger way than anyone in 
the room thought possible. How did they do it? 

Becky Rudd, an English instructor helping to lead the 
effort, says that focusing on student completion was 
key. “All the stats show that for every level you add, 
the percentage who complete drops,” she says. 

Data from the new online Basic Skills Progress 
Tracker illustrates the point. In Fall 2007, 203 students 
enrolled for the first time in Citrus’s developmental 

writing course three levels below transfer. Three 
years later, at the end of Spring 2010, just 32 of those 
students had passed college-level English at Citrus, 
a completion rate of 16%. Another year didn’t make 
much difference: by Spring 2011, only 37 students from 
the original group had completed college English,  
or 18%. 

“You need to get them through faster to get a higher 
completion rate,” says Rudd. “They just won’t stick 
around if it’s going to take them two years.” 

The redesign was also buoyed by the college’s 
experience with what they called “Fast Track” 
courses – a version of acceleration sometimes called 
“compression,” in which two separate levels are 
taught back to back within the same semester in 
a more intensive format. Students’ success rates in 

Data from the Basic Skills Cohort Tracker

Citrus College

After
 Starting in Fall 2011, aside from a few grandfathered 
sections for students already in the pipeline, Citrus 
College has replaced its entire curriculum. Most 
developmental students now enroll in just one 
5-unit integrated reading and writing course. The 
rest take an additional 1-unit lab.

Before
With 3 levels of developmental reading and 3 levels 
of developmental writing, a Citrus College student 
who blew the placement test could spend a year 
and a half and take a total of 18 remedial units 
before he even got to college English. If, that is, he 
could even get into the classes he needed



“All the stats show that for every level you add, the percentage who complete drops. They just 
won’t stick around if it’s going to take them two years.”

- Becky Rudd, Citrus College English Instructor

Citrus College English Instructor Becky Rudd (right), with students from 
the new integrated, accelerated developmental English course.

Fast Track had been impressive, and faculty were 
becoming increasingly aware of the redundancy in 
their developmental offerings. Maybe students didn’t 
really need all those levels.

The budget climate of the last few years provided 
an additional push. The college just couldn’t afford 
to keep offering 3, 4, 5, 6 separate courses to move 
a group of students into college English. They began 
to ask, “What can we do that’s going to serve the 
largest number of students possible?”

But even with all these nudges toward change, the 
redesign could have gone nowhere if Citrus had not 
been skillful about navigating one of the hot-buttons 
of acceleration: the integration of separate reading 
and writing curricula, with separate reading and 
writing faculty and separate minimum qualifications. 

Here’s a common dynamic: writing teachers claim 
that they already teach reading (they assign reading 
in class, have class discussions about it), and they 
don’t know why there needs to be separate reading 
courses. Reading teachers feel like their expertise is 
being discounted and that they’re about to be  
swallowed up by the Goliath English department. 
Arms start crossing, heads start shaking, and the 
conversation is over. 

Rudd says that, when they first started talking about 
acceleration, she and her colleagues were only 
thinking about redesigning the writing sequence. 
But the new transfer-degree legislation SB 1440 had 
created space for a different kind of conversation. 
Because the new degrees did not include a college-
level reading requirement, some of her colleagues 
were concerned about the long-term implications for 
separate reading courses. 

Citrus came up with a solution that colleges 
around the country are increasingly considering: 
an integrated curriculum that teachers with either 
credential can teach (minimum qualifications for 
English or reading), combined with intentional 
professional development to “cross train” them in the 
other area. 

Full article available on the “What’s New” page 
of the California Acceleration Project website – 
http://cap.3csn.org – “Spotlight on  
Curricular Transformation”

http://3csn.org/developmental-sequences
http://cap.3csn.org/2012/04/05/citrus-college-spotlight/


SFSU Dissertation

Dissertation Focuses on Successful Pre-Statistics Course
As part of her doctoral studies in Educational 
Leadership at San Francisco State University, Pamela 
Mery conducted an in-depth, mixed methods study 
of one college piloting an open-access accelerated 
pre-statistics course in California (the program’s 
pseudonym: StatMode). 

What she found:

“Overall, 86% of the StatMode cohort successfully 
completed the two-course sequence, earning a 
C or higher in transfer-level statistics. This sequence 
completion rate far exceeds national figures showing 
only 33% of community college students with 
developmental mathematics needs advance far 
enough to be eligible to even attempt college-level 
mathematics (Bailey, Jeong, & Cho, 2009; Roksa, 
Jenkins, Jaggars, Zeidenberg, & Cho, 2009). Students 
from a range of incoming mathematics levels and 
diverse ethnicities successfully completed the two-
course sequence. For example, ten students entered 
at the lowest mathematics levels, i.e. eligible to 
enroll in arithmetic or pre-algebra, of whom 80% 
(n=8) completed both courses with a grade of C 
or higher. Due to the composition of the StatMode 
cohort (97% underrepresented students of color), 
nearly all successful students were Latino and African 
American.

In addition to successfully completing transfer-level 
statistics, StatMode students performed comparably 
to or out-performed a better-prepared group of 
primarily white college students from four-year 
institutions on questions from a nationally-normed 
post-test, the Comprehensive Assessment of 
Outcomes for a first course in Statistics (CAOS).”

Mery’s interviews with StatMode students revealed 
the importance of attention to the affective domain 
in the classroom:

“Affective components of the pedagogy employed 
by StatMode were palpable and important to 
students. The caring and helpful approach of the 
instructor, and the notion that not only they but 
all their peers were capable, seemed especially 
important. Use of growth mindset concepts [from 
Carol Dweck] appeared to effectively suggest 
to students that their mathematics abilities were 
previously underestimated while providing a concrete 
way for students to alter their sense of capacity.”

excerpt from the New leaders Newsletter, ed.D. 
Program in educational leadership, San Francisco 
State university. February 2012.

Link to the abstract and full dissertation are 
available on the “What’s New” page of the 
California Acceleration Project website –  
http://cap.3csn.org

http://cap.3csn.org/2012/03/13/dissertation-at-sf-state-pre-stats/


SFSU Dissertation

CAP Co-Sponsors 4th Annual National Conference on Acceleration
Hosted by the Community College of Baltimore County 
June 6-8, 2012 | Baltimore maryland

Keynote Speakers:

Martha Kanter,  
Undersecretary of Education

Gail O. Mellow,  
President of LaGuardia Community College

CAP Faculty Presenting

Katie Hern, Chabot College

Myra Snell, Los Medanos College

Shawn Frederking, Yuba College

Hal Huntsman, City College of San Francisco

Bridget Kominek, Fullerton College

Kathy Kubo, College of the Canyons

Nicole LaGrave, Butte College

Melissa Reeve, Solano College

National Conference

Sessions offered by faculty from the California Acceleration Project:

• Integrated Reading and Writing (a half-day pre-
conference workshop)

• Shorten the Pipeline: Significantly Increase Under-
Prepared Student Completion of Statistics (an 
all-day pre-conference workshop)

• Professional Development that Promotes Success 
in the Accelerated Classroom

• Accelerated Pedagogy: High Challenge, High 
Support in English and Math

• Accelerated Reading and Writing Across 
California

• Accelerated Pre-Statistics Courses Across 
California

http://3csn.org/developmental-sequences
http://alp-deved.org/category/alp-conference/
http://3csn.org/developmental-sequences


California Acceleration Project Goes National

In addition to working with community college faculty across 
California, CAP leaders Katie Hern and Myra Snell made the 
case for acceleration to community college faculty and 
leadership from at least 41 states states in 2011-12.

muti-State Reform 
Initiatives

Complete College America 

The Developmental 
Education Initiative

Achieving the Dream

Statewide Convenings of 
Community Colleges

Arkansas

Colorado

Hawaii

Massachusetts

Ohio

Utah

Virginia

National  
Conferences

National Conference 
on Acceleration in 
Developmental Education – 
Baltimore, Maryland

College Reading and 
Learning Association – San 
Diego, CA

National Association of 
Developmental Education – 
Orlando, FL

American Association of 
Colleges and Universities – 
Seattle, WA

National Institute for the 
Study of Organizational 
Development – Austin TX

National Association of 
Latino Elected Officials  -- 
San Jose, CA

National Center for 
Postsecondary Research  
New York, NY

Achieving the Dream – 
Dallas, TX

National  
Publications

Change magazine feature 
article, May/June 2012

Getting Past Go  
Blog of the Education 
Commission of the States

Accelerating Achievement  
Blog of the Developmental 
Education Initiative

National Conferences
Connected to California Acceleration 
Project through national outreach

http://3csn.org/developmental-sequences

